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1971-72 TRYOUT OF LEVEL-3 COMPOSITION SKILtS EXERCISE'

Fred Niedermeyer, Edys Quellmalz, and Lee Trithart

Thirty-sik exercises at Lever 3 were wriitten during 1971-72 and

ttiedout,in a single, middle-income, surban, second-grade classroom.

:The outcomes and lessons for this tryout were revisions and exten-

sions resulting.from an initial.Level 3 tryout dUring 1970=71 tryout,

presents the results, and discusses the results in laight of future

Level 3 developmint.

DESCRIPTION OF THE TRYOUT

OUTCOMES

The following outcomes were generated for the 1971-72 Level 3

exercises:

1. Capitalize the first letter of a sentence./
y

2. Correctly end sentences with periods or question marks.

3. Capitalize proper pouns.

4. Correctly use commas in dates and'in dialogue.

5. Correctly place quotes around dialogue.

Write complete sentences; avoid sentence run-ons, strings, .

and fragments.

7. Organize cpmposition into:paragraphs and indent each
paragraph.

1
MiriaM Bautogarten contrfiuted substantially,to't he prepation of

Level 3 lessons and this report.

r I



8. Write a stor) line that is well organized, original Snovel),
and'of high overall quality (well expressed and coherent).

9. Increase the number of words and sentences written in a
composition.

TRYOUT AND COMPARISON CLASSES

A single middle-income, suburban, second-grade Classroom was

selected for the tryout of the Level 3 exercises. One clasis, rather

than several, was utilized because most of the outcomes and, lessons

were new, and it was not known how appropriate and usable they would

4
be in a techer-administered situation. ,Thus, the primary p rpose

of the tryout was to obtain teacher ,s,td pupil comments and observe -
\

//

tional data in one classroom, so as to i ntify any gross deficiencies

or problems with the materials and teacher roclites. End-of-year

pupil achievement was also of interest, and' a ther second-grade

class in a nearby school was identified to be p - and posttested

for comparison purposes.

MATERIALS

Thirty-six exercises, organized into three units of 12 exercises

each, were written and tried out. In addition, an introductory unit,

consisting of 12 exercises sampled from the Level 2 Program,was pre-

sented to six'children prior to the Level 3 lessons. These children

had written less than two sentences in a pretest auphe beginning of

the tryout, and the Level 2 lessons were administered to promote

enough writing flUency for entry into the Level 3
41,

es .
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4

O



-3-

Outcomes relating to writing mechanics (Outlomes 1-7 on Pages 1 and 2)

were taught by providing children with response opportunities which
.

progressed from simple to more complek. Three types of exercises were

written to structure this sequence: (1) "select" exercises in which

the child selected from various stimuli (e.g., words, punctuation

marks, or different versions of the same composition) to respond to

certain directions (e.g., "Mark the story that is paragraphed proper-

ly"), (2) "correct" lessons in which the child corrected errors in given

compositions or indicated where Corrections should be made, and (3)

"construct" lessons where the child wrote composition and edited for

Outcomes 1-7. Samples of these types of lessons appear in Appendix A

(teacher versions).

Outcome 8 (planning story lines) and, in some ways, Outcome 7

(paragraphing) were taught by having children outline their stories'

in "planning boxes" prior to writing the entire story. (See"construct"
4*

lesson in Appendix A.)

Outcome 9 (increased fluency) was not taught directly, but was

expected to result from the writing practice received when completing

the 36 exercises.

Teacher procedures for each lesson were printed on the Teacher's

copy. (See Appendix A.) In addition, certain instructional procedures

applicable to all lessons were contained in a short Teacher's Guide.

This Guide is contained in Appendix B.
4
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DATA SOURCES

Teacher Questionnaire

A two-page questionnaire was developed. It was completed 'by the

tryout teacher at an end-of-year meeting with the'authors. Additional

comments, criticisms, and suggestions were also recorded at this

meeting.

Lesson Observations

During_the tryout, a total of five'lessons were observed by

Composition Skills staff members. Each obser4ation was recorded. on

a form used with several Laboratory programs (See Niedermeyer, 1972.)

Pre- and Posttests

A pretest and.a posttest were developed to assess the Level 3 out-.

comes. The tests were group-administereci. On each test children were

asked to write eight dictated sentences, and then to write a story

coed by an illustration and a dictated:intioductio A cop of the

posttest administration directions is contained in Appendix C.

Outcomes 1-5 (punctuation) were assessed by counting the capitals,

commas, etc., in the dictated sentences. Outcomes 6 (strings, run -on's,

etc.), 7 (paragraphing), 8 (quality, organization, originality), and

9 (fluency) were assessed through analyses5{frequency counts and ,f

ratings).of the stories written bylthe children. All correlations

of agreement between judges rlting the stories on various criteria

(Outcome.8) were .86 or higher.

I
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The tests were administered in both the tryout class and the compari-

son class. Prior to.scoring both the pretest and the posttest, random sam-

ples of 20 children were drawn from each class and randomly mix

c

Pupil Preference Inventory'

togethe'r.

Two forms of an individually administered pupil preference inventory

were developed. Each wasradmiAistered to a random sample of eight to

ten children at the end of the year. During the administration of, the

inventory, the child was asked to state whether he liked various

activities or materials "a whole lot," "a lot," "just ok,' or "not

at all." There were nine items on each form of the invent- ory,.and

all of the various types of exercises and activities from the Level

:3 lessons, plus some'non-writing

10

SEQUENCE OF TRYOUT ACTIVITIES

.

Pretesting at both the tryout class and the comparison class took

plhce durig early January of 1972. In mid-January, the Composition

Ikiiis staff conductO a .one-hour teacjier-training sessi,on at the
t

tryout school. At this time, the teacher was given the materials and

Teacher's Guide. The program outcomesand materials were described

and examined, and the teacher procedures were presented and discussed,

A schbdule indicating at, what dates the various exercises should be

completed was also proi.rided in order to aid the teacher in completing

four Units (12 Level 2 exercises and 36 Level 3 exercises) by the

end of the school year The teacher began administering the exercises

the following week. Posttesting took place in both classes in late.

May.



a
. -6:

RESULTS -;

LESSON OBSERVATIONS AND TEACHER QUESTIONNAIRES

t

=, Lesson observations of the tryout class and the teacher meeting

yielded infOrmation concerning, use of the program at the second. grade

level. . This information is summarized below.
",

Pacing

'The teacher followed the pacing schedule roughout the tryout and

completed all exercises.

Teacher. Affect

In judging the appropriateness of the, program for her students, the

teacher stated that most of the progrard had been appropriate lot= the

children. The teacher felt that tne4gxercisecwere generally gearedto

the children's interests and rated their overall reaction to the pro-

gram as fairly enthusiastic. The teacher stated that she would definite-

ly like to use the program again.

Time Exercise

, The teacher administered five exercises per-week to the six chil-

dren whose pretest scores indicated they would, benefit from the Level 2

review lessons comprising Unit 1. For the Level -3 units, the teacher

administered approximately two exercises per week to all children. She

estimated that, on the average, each Level 3 exercise had taken about

one hour. The-tames taken for different lesson formats varied greatly,

however.. ,The teacher stated thatshe gave students additional practice

on some of the.mort difficult exercises. Part of this additional prac-

tice time was included in the teacher's one-hour per lesson estimate.

8
r's
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Al=Teacher Directions

The teacher felt that the directions for the individual exercises

were generally helpful and clear. There were specific times, however,

,when. she would have liked them to be more complete. She indicated she

would have preferred more of the instructions to have been worded as she

would give them to the clasi (i.e., ;Scripted).

Teacher's.Guide

The teacher found the Guide to be rather scant. She mentioned that

after the beginning otthe program, she seldom referred to it.

Unit 1: Transition

The teacher considered Unit 1 to be good practice, and wished that

khe entire class had gone through it.
a

111
Unit 2: Emphasis on avoiding sentence strings and run-ons, and indent-

ing paragraphs ,

N../

. .
.

,

In geniral, the teacher felt that the exercises on avoiding sen-

fence strings and run-ons were too diffiwlt for most of the childFen.

She thought that it was worthwhile to teach the children to avoid using

sentence strings, but that the children should be given metre practice.

She did not think the khildren needed instruction on avoiding run-on

sentences at all. The teacher found the instruction for both these

types of exercises to be somewhat confusing. On the other hand, the

teacher thought all the exercises On paragraphing were very good.and

appropriate for the class.

Unit 3: Emphasis on writing friendly letters, descriptive language,`
and paragraphing

0

The teacher had favorable comments on the letter writing and pare-

graphing exercises in this unit. She felt that the children had enjoyed

9
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-doing these, and had learned a lot from them. The teacher did not feel,

however, that there was any point to the one descriptive-language exer-
r

dise, uniess some follow:up was provided.

Unit 4: Emphasis 94 dialogue in stories

7be.teacher felt that dialogue should be taught, but that this

unit was too difficult. She suggested'that each aspect of punctuating

dialogue should be taught independently of other aspects (e.g., using

commas and periods should not be taught in the same exercipe), and that

more total exercises should be given on these skills. The children es-

pecially had difficulty paragraphing combined dialogue and narration.

A copy of the Teacher's written responses/to the questionnaires'

is contained in Appendix D. Copies of the lesson observation summaries

submitted by the staff during the year are contained in Appendix E.

PUPIL ACHIEVEMENT

Table 1 presents the pretest and posttest percentages of correct

responses on Outcomes 1 -S as measured through the,sentences dictated

to second-grade tryout and comparison classes. From the data in Table 1

it may be seen that the percentage of correct responses was markedly

higher for the tryout-class on the posttest dictated sentences.than

it was for the comparison class.

Table 2 shows the pretest and posttest means and standard deviations

of the total number of words, sentences, and paragraph indentations

(Outcomes 9 and 7) in stories written by children in the tryout class

and the comparison class. it, may be seen thaetryout. children out-
..

performed comparison children in number of words (90 to 68), number of

sentences (12 to five) and number of paragraph indentations (six to one).

10
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Table 1 .

Pretest and Posttest Percentages of Corredt Responses on Sditing Outcomes
as Measured Through_Sentences pictated to Second-Grade Tryout and Comparison Classes

(Number of Iteka per Outcome Indicated in Parentheses)

Outcome MeAsUred Tryout Class Comparison Class

Pretest -Posttest Pretest Postte§t

1. 'Initial'capitalization: 91

Correctly capitalizqid
initial letter of sentence (9)

2. Capitalization: 52

Correctly capitalized
proper nouns (5)

3. Ending punctuation: 57

Correct ending
punctuation (8)

III 4. Commas: 5

Coitus present and ,

correctly placed (3)

5. Quotes: 0

Quotes,present and
correctly placed (2)

Number of tests scored 20

C

92_ 69 82

69 53
:.

88

72, 5 8

58

(

20 20 : 20

32 58

0 8

44.
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Table 2

Pretest and Posttest Meani and Standard Deviations of
Total Words, Sntences, and Paragraph Indentations in

Stories WrIttO by,Secend-Grade Tryout and Comparison Classes
(Outcomes 9 and 7)

Tryout Classes

Pretest Posttest-

CdMpariAn. Classes

Pretest POstsen,t-

Number of Words 1 X 36.00 89.55 39.50 66.00

I . s.d. 17.01 33.84 22.83 28.35,

Number of Sentences X 3,85 11.75 3.30 5.25'

s.d.

r

2.01 4.29 ° 3.74 4.

Number of Paragraph X O's 6.15 0 ',.05

Indentations .

s.d. 0 3.02 0 .22

Number of Subjects 20 20 20 20

OP.

; : .

12
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Table 3 presents the pretest and posttest percentages of complete

sentences, sentence strings, sentencefragments, and run-on sentences

- in stories written; by second-grade tryout and comparison classes.

'(OutOme 6). .The low posttest frequencies for strings, fragments,

. and ,tun -on's indicate that this outcome was effectively taught..

1
Table:4 indicates the pretest and posttest percentage distribution

of subjective*ratings.api.quality, andorgenizat

stories written by second-grade tryout and comparison class

8). Even allow 'for initial pretest differencei between the tryout

, . .

and comparis classes-on some of the yatings; the tryout class had a
,- -

, 't

)sUbatantially higher percentage of ratings in the 4 to 5 range oil the
1 -

.

posIttest stories (8e., 95%; and 95%) Ikan did the comparison glass

(35%, 80%, and 257).

Table 5 breaks out the punctuation outcome0Outcomes 1-5,

Table 1,) into smaller skill units for the tryout'tlasi. It mar be

seen that the skills for Which the correct responses Were not made

.W.percent'Of the time -relate primarily to use of diaogue and "dates,

PUPIL PREFERENCE INVENTORY

Tables 6 and 7 indicate the distributions of pupil preference

responses to activities in.Form A (eight randomly sampled children)

and Form.B (10 children). It.may be seen that no more than one child

in each of the samples expressed a dislike of any of the activities.

13
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Table 3

PretEst and Posttest'Percentages 'of Complete Sentences, Sentence Strings,
Sentettce Fragments, and Run-on Sentences in Stories' Written by' Second-Grade

r

Tryout and Comparison Classes (Outcome 6)

Tryout _Classes Comparison Classes

Pretett Posttest Pretest Posttest

Complete Sentences
.

69

Sentence Strings 5
..,

Sentence Fragments 12

.-Run-on Sentences 14

Number of Subjeets 20

>1

14

96

1

1

3

20

58
01,

6 2

29. 16'

26 -24

20

11.

t.
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Table 5

Posttest Percentages of Correct Responses on Editing Outcomes as Measured
Through Sentences Dictated to Second-Grade Tryout Classes -

(Number of Items for Each Outcomd in Parentheses)

11

:!k

Outcome Measured
,

Posttest
Percentages

1. Initial capitalization:
Correctly capitalizes initial letter

. of sentence (8)

97

1. Initial capitalization: 55

Correctly capitalizes initial letter
of quoted sentence (1)

2. Capitalization: .69

'Correctly capitalizes initial letter

of proper names (5)
4

2. Capitalization: 70

Correctly capitalizes initial letter
of months of year (1)

3. Ending punctuation: 91

Correct ending punctuation-period (4)

3. Ending punctuation: .87

Correct ending punctuation-question mark (3)

3. Ending punctiration:

ti Correct ending punctuation-question mark
inside quote (1)

z.

80'

4. Commas:. 85

Present and correctly placed- before quote (1)

4. Commas: 60

Present and correctly placedafter-quote (1)

4. Commas:, 70

Present and correctly placed between day,
and year in date (1)

5. Quotei; 58
1111.

Present and correctly placed (2)

Number of subjects: 20

16
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Table 6

Distribution of Form A Pupil' PreWFence Responses by Eight
Second-urade Tryout Children.

1. write words and
sentences?

2. do papers like these
where you fix up.stringt
and run-ons?

3. listen to other boys and
girls share things they've
brought to school?

4. plan the beginninii, middle
and end of your story --

before you write it?

5. do papers like these
where -you put quota -

t1 marks around what
people Say?

6. read stories?

.N...

7. write what boys.and
girls are sayilpg to
each other?

8. do papers like these
where you read two
things and put 'an "X"
under the right one?.

9. draw pictures' with

'crayons or paint?-

Do you

like to...?

yes no

Do you like it...?

a whole a just

lot lot o.k.

,.:'''-

8

7

8

0

1

1

1

3

2

3

4

6

4

I

7 1 0 P 8

8 0 2

''',

1 5

7 1 0 5 3

7 1 0, 5 3

7 3 5 0
to

8 0 6 1

t

17
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.tahle 7

Percentage Distribution of Form I; Pupil Preiertnce kisponses by

In Second-Grade lryout Children

Do you Do ,ou like

like to...?

a whole a 'just

yes- no IAA lug o.k.

1. read over what you 9 1 2 4 3

OP write and fix your
mistakes?

2. do papers likesthest
where you put an flx"
where a new paragraph

starts?

3. listen to other boys
and girls share things
they've brought to
stories?

4. write stories?

5. write stories and
letters like these'

6. read Stories?

7, write letters to
someone?

8. plan stories and 1, Lters

like these?

9. draw pictures witl
crayon or paint:

10

10

*he..

6

(.1 5

2

2

9 1

9 1

8

3
yy

3

4

1

18
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Children were generally favorable toward most of the activities, with-

the possible exception of "plan thebegfnning, mddlc, and end of yotir
1

story before you write it" (Form A).

DISCUSSION,

The 1971-72 single-classroom tryout of 36 Level 3 Lomposition Skills

exercises provided muck' information useful for turther development. The

primary implication of the tryout are as follows:

. The exercises generated generally positive feelings from both
the teacher and the children.

. Level 3 success relies heavily on teacher impllmentation of sug-
gested procedures. For 1972-73 teacher procedures will be .

placed, on separate 5 x 8 cards, as they'are in the Drama and
Public Speaking Program.

. Pupil performance on avoiding strings and run-on's was hood,
but teacher procedures need to be rewritten.

, . Strategies for teaching dialogue need to be reformulated,
and more pupil, practice needs to be provided.

. Most of the writing mechanics skills related to punctuation can
be effectively taught with the present lesson formats.

. Fluency, originality, and organization do increase substantially
as a result of the lessons, even though these outcomes are not
taught directly. ,

For the 1972-73 tryout, the Level 3 outcomes have been expandlid in
4

the. areas of planning and writing for various purposes (describe, instruct,

narrate, entertain,. Previously, the outcomes have focused primarily

on mechanical skills. The revised structure for the 1972-73 Level .3

tryout appears in Table 8, and is intended to encompass a broader range

of useful composition skills for your children.
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"$elect" l'ormat.
SWRL THIRD-YEAR COMPOSITION SKILLS

UNIT 4 LESSON 7

5. Name

Selecting Appropriately Indented\pialogue

. Have the children read the riddle as it is written on thp left side nt Page 1

Point out,that theAajustratio9i show the boy talking to the woman atid'then the
woman talking to the boy. HavO4he children discover that eirery tire there t,P.

' change of speaker (i e:, a difUlent person begins to speak), thy ntws-entence
will' be indented. (Dil,logue ii-,%taittented when there is a new spea;,:r, as a n'ira-
grioki is indented when there a new Idea )

ro
. Have the children read the secpnd version of the riddle on the riOit side 0! Rage I.
Help the children disc-over thait.ibis7riddle is not indented bvery tdole a .11:'erent
person begins speaking: Afte4 *S. White speaks, Hike speaks '? but the ,enten,tn
which Mike speaks is not indented, so this version is wrong. '

Explain that in the rest of the yieson the chiLdebn must put an
. in the tr,x under

the correctl-y indented version-of:mach riddle. Remind them that e,ery time a
different person begins speaking, the sentence should be indented.

. Have the children complete Page, under your direction before fini5hIng Pages t -
'independently.
. Use the procedures recommended ; correctIonand,f411404,-wp in the Teacher's coide

P

Mike said, "Let's see.:if yo

know the answer to this question':

What I's light in the day and dor*

at night?" (
Mrs. White said, "The skyis

light in the day and dark at nigh."

Mike,yeiled, "That 1s righti I

..didn't.think you would know that
se_

F:

Mike said, "Let's see if'you

know the answer to.this question

. What is light in the day and dark

at.flight?"

Mrs White said, "The sky is

light in the dcw and dark -cit /light

Mike yelled, That is rights I.

didn't thmk you would know t,licitl"



40.
4

Ted said, "I am going to,ask
you a har0questiondt. Know-It-All."

. Mr:Know-It-All said, "O.K., 1

will answer it Tea asked, :'What

161n.g doesn't wear a crown?" .

Mr, Know-it-All said, "That .

isn't .a hard.question.

The kirig of the jungle doesn't

wear a crown

r.

Ted said, "I am going to ask
you a hard question, Mr. Know-It-All."

Mr. Know-It -All said, "O.K., f

will answer it."

. Ted bsked,'"What king doesn't

wear ö crown?"

Mr.K`flow-14-All said, "That

isn't a hard question. The king of

the jungle doesn't.wear a crown.

ti

C

. Russ asked, "What runs but

doesn't. walk?"

Miss Little said, "I can't

think of one'thing that runs but

doesn't Wolk Tell me the answer.'
Russ sold. "A watch runs but

doesn twalk

a

Russ asked, "What runs but

doesn't Miss Little said,

"I can'tthink of One thing that'

runs but doesn't walk Tell me

the.answer

Russ said, "A watch runs but

doesn't walk." .

(lesSon continues in same format on Pages.3 and 4)

4



, "6orrict" Format
SWRL THIRD -YEAR COMPQSITION SKILLS .
UNIT 4 LESSON 8 . simampme =11.

Name

Indicatilg Where Dialogue Should be Indented in Stories

Tell the children that they are going to read stories and decide where the sentences
should be Lndented.*

. Have the children reed tht story on Page 1 and look at the illustrations. Remind
them that the beginning of a story is always indented, and they should indent
sentences in the story when a different person begins speaking. Explain that the
first X indicates the beginning of the story (when Teddy first speaks). The second
X indicates when Jack begins to speak, and the third X comes when Teddy speaks
again. Have the children refer to the pictures- for cues that the speaker is
changing.
Tell the chi ren they are to read the fest of the stories and put an X at
the beginning o. e .etory and an X every time a different person begins speaking.
Have the.`hhil4re lete Page 2 individually. Check their answers before allowing
them tO`complec;_ Tend 4 independently. The children should place 3 X's
in cacti stdory.i

use tile procedures recommended for correctiof and follow-up in the Teacher's Guide.
* If then! is narration immediately before or after a quotation that relates to a
speabi*, the narration and quotation will be included in the same paragraph. The
stortei written for this lesson contain narration and conversation combined in th-is
.manner. ifthe children have diffitulty deciding if the narration relates to the
quotation, you may wish to allowquotation, tgim to indent conversation and narration separately.
There is no clear-cut rule for indenting dialogue with narration, although every
time there is a change of speaker, the dialogue must be indented.

4

One dpy Teddy and Jack were taking a walk. Suddpnly Teddy yelled, I

think I see a pony in Mr. Porker's yard! Let's go into the yard and play with

.r

It Jack said, lt-doeS not look Ike 9 pony to me I am not going into the

yard, and I don't think that you should:* Jock watched while Tec-1Y rnn 11110

X
the yard alone "Help! HelpI4 Teddy yelled. -You were right' This isn't a

pony! Teddy ran out of the yprd as quickly as he could A big bull was

. running cyfter him, 28

r



"Correct" Peteat
SWRI. THIRD-YEAR COMPOSITION SKILLS

UNIT 4 LESSON 8
Name

Indicating Where bialogue Should be Indented in Stories

. Tell the children that they are going to read stories and decide where the sentences
should be indented.*

. Have the children read the story on Page 1 and look at the illustrations Remind
them that the beginning of a_story is always indented, and tney should indent
sentences in the story when al, different person begins speakinc ixplain that the
first X indicates the beginning of the story (when Teddy first speaks) The second
X indicates when Jac begins -to speak, and the third comes ,ien leciJc speaks
again. Have the chi ren refer to the pictures. for cues .at Cie speaker is
changing. , Y1

- .

Tell the children that they vie to read the rest of the stories,and put an ' at

the beginning of each story and an X every time a different person begins speakinc
Have the children complete Pgge 2 individually. Check their answcrs before allowing
them to complete Pages 3 and4 independently. The children place 3
in each story,

Use the procedures recommendOd for correction and follow-up in tne Teacher's Guide
* If there is narration immediately before or after a quotation that relates to a,
speaker, the narration and quotation will be included in the sane paragraph. The
stories wriaten for this lesson contain narration and conversation combined in this
manner. if the children have difficulty deciding if the narration relates to tne
quotation, you may wish to allow them to indent conversation and narration separately.
There is no clear -cut rule for indenting dialogue with narration, although every
time there is a cnange of speaker, the dialogue must be indented

One day Teddy and Jack were taking o walk Suddenly TeclOy yelled, I

think I see o pony in Mr Porker's yards Let's go into the yord and ploy with

Jock sold, It does not look like o pony to me I om not going into the

yor`d, and I don't think thot you should Jock watched whale' Teddy rnn

the yord oione 'Help) Helpl- Teddy yelled You were rightl This isn t

I-

pony' Teddy ron our of the yord cis Quickly os he could A big bull was

29
running after him
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x

p

to open JiFI sat up and yelled, 'Dad, come

pore l SomPcne is trying to get into my rooms" Dad said, "There is no one

eft:, No (-Fie wos tfying to get in': Jill yelled, -Someone was trying.to

lr bt ill, (in(1 Sne pointed to Skip, the dog, who had rust come

D(RI v.tbie pluci to see him

(lesson continue in same format on Pages 3 and 4) 30 IC
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4

J tpedi door started to open Jill sat up and yelled, -Dad, come

x
Here' Someone ring to get into my rooms" Dad said, -There is no one

N -Diie was dying To get in Jill yelled, -Someone was try to

cind Blair he is She Pointed to Skip, the dog, who had lust come

Dod were glad to see him

(lesson continue in same format on Pager 3 and 4) 31



"Construct" Ponta

SWiel THIRD -YEAR COMPOSITION SKILLS

UNIT 4 LESSON 9

Name

Writing Appropriately Indented Dialogue in Stories
4

Tell the children they are going to read a story called "Allan's Day." Allow then

to examine the illustration briefly:"
Explain that in the story every time a sentence is indented, it indicates that a

different person begins to speak. Have the children read the ator%. Help them

discover that when either Ronny or Allan begins Co speak, the sentence is indented.
Remind them that the beginning of the story is always Indented.
Alloy the children to examine the ,illustration od,Page 2 briefly will to read the

beginning of the story. Have four children read the parts of the four characters.
Tell the children that they are now going to write the ending of the story. Fxplafs

that they should include things the ants say to each other, and they should indent
whenever a different-person begins to speak. Suggest that the children refer to the
illustration on Page 3 fur an idea of how to end the story.
Before they begin writing, help the children i7ad the roofing directions in the box

on Page 4. Explain that good writers always re-r and correct their stories.

Have the children write their endings to th ory independently. Five minutes before

the end the lesson remind them to fol ow the directions in the Proofing Box on the

last pas
Lse the pfocedures recommended for cor ection and follow-up in the Teacher's Guide.
Follow-up should emphasize appropriat indentation of dialogue

AIldn's Day

Allan was very sad..He was ten today, but no one had made a party fpr him

"I wish I was having a party, said Allan

His friend Ronny come by and said,..let's hike to Bulldog Hill, Allan."

"All right," said Allan He and Ronny hiked to the hill

Ronny asked, Isn t this fun')"

"NO, I don't think so, said Allan sadly. "I want to go home."

"Look Allan!" yelled his frpends as they ,umped out from behind the trees

"We are having a rty fOY, your

"Thank you," A Ian sale. H was so happy that he glowed His friends hod.

made a party for him fter all'._,_ ' 32



4.

Too Much Rain

I! nod been ro,nng in Ant Town for days Big ail, thehead ant, was afraid

Thai ;f 'ne roan didn't stoo soon, the ants would be washed Sway He asked the

ants to help him th nk of a ,Nay to stop the.rain

Andy Act-Hi II said, We can do a rain dance to stow the rah

Big BH yelled. Pair dances don't stop rain',.

J ,,T1:,srg J,, sod We con wish very hard that the ran v.v. stop
e*

No, that s no good yelled Big Bt:

I con het°, Little Lilly said I don I know how 'o stop the rain, but I ,

k,-oyy no.N v..,e ca.-. keep !ram being vvcisnea away-
_

e Bg B1! sac F-1,yry, tell us

Tell how the story Will end

33

I
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Write the ending for the story.

-..

0'

MIII111.,
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c SWRL THIRD-YEAR COMPOSITION SKILLS EXERCISES

TEACHER'S GUIDE-SPRING, 1972

The SWRL Third-Year Composition, Skills Exercises are a series of

lessons designed to develop children's composition skills in bath ex-

pository and fiction writing. Some exercises are designed to teach

specific composition skills such as punctuation, capitalization, and

indenting, Other exercises are designed to have children use the skills

when planning, writing and editing their own, compositions.

The entire program at the second-grade level consists of 60 les-

sons divided into five four-week units of 12 lessons each However,

only three units (36 lessons) are being tried our this spring. To

complete these three units by the end of May, lessons should be com-

pleted at the rate of at least two per week, beginning in mid-January.

Twenty-five minutes shoUld be scheduled for each lesson.

MATERIALS

The Third-Year.Composition Skills lessons include 11 pupil exer-

cises for each unit and a unit test designed tb identify children who

need kdditional practice or skills taught in the unit. A1pink teacher's

set of all lessons is also provided which contains procedures for intro-

ducing each lesson and for c4recting children's responses.

GENERAL TEACHING PROCEDURES

The follaing general teaching procedures are essential if the child-

ren areto detive the maximum benefit from the lessons. These procedures

are the result of comments and suggestions by teachers participating

in previous tryouts of the program at various grade levels:

It is bast to scheAle regular 25-minute time blocks on specific
days each week. Allow 5 to 10 minutes fot feedback and correction
the foll9ming day or later in the week.

a
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.Introduce each lesson by following the lesson_ procedures on the
pink teacher's copy of the lesson.

.The children will be able to complete many of the lessons inde-
pendpntly after you have worked through the first page with them.
This will free you to work with other children on reading or some
other activity.

.During lessons which introduce a new skill or lesson format, cir-
culate among the children to help those who are having difficulty.
As the exercises become more complex, increased, explanation and
individual help may be needed.

.TheTe may be some words presented in the lessons which the child-
ren will have difficulty reading. The amount of help the children
need with the vocabulary of the lessons will help determine which
exercises require continued teacher assistance after the lesson
has been introduced.

.In the lessons where they are to write complete stories, certain
children will need help in planning their stories through to the
end before they begin writing. Too often children (and adults)
begin writing without knowing what it is they want to say.

.After children have completed a lesson, always encourage them
to proofread and correct their papers before handing them in.
Linguistic research has shown that children can usually identi-
fy and correct most of their errors in this manner.

0
FOLLOW-UP PROCEDURES

Follow-up is an essential crt of the Composition Skills instruc-

tion. The follow -up procedures below involve the minimum amount of teach-

er time necessary. to insure effective pupil learning from the exercises.

.As soon as possible after a child has completed an exercise, read
it and mark the mistakes which the child should correct.

.Always have each child correct the errors he makes on his exercise.
He should write in each change or correction even if it only in-
volves copying a correction indicated by the .teacher. (In the

more open-ended composition -type exercises, it is not necessary
to mark all errors on a paper. Only the child' r single most

frequent mistake or. errors relating to immediat4iy preceding lessons
should be'marked.)

.When several children make the same type of mistake on an exercise,
describe the mistake and how to correct it to the entire group or

class. Then have each child check his paper to see if he made this

mistake. All children who made the mistake should correct it on

their papers at this time.

3 7
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.Use well-written or interesting composlti s as models for the
rest of the class by having them read aloe or posting them on
the bulletin board.

.Praise individual children, the group, or the c whenever they

do weld,on an exercise. Try to find something good about each
child's writing 'during the course of the program. Encourage the

children to not only write correctly,but to be creative and en-
joy writing.

SWRL REQUIREMENTS

Teacher feedback is essential to the improvement of the program.

SWRL Programs are revised and improved primarily through teacher comments

and suggestions. There are a number of things that you will be asked

to do to help SWRL .evaluate the program.

.Jot down comments and suggestions as you use the exercises.
Be sure to note the following things:

.particular types of exercises that the children
seemed to enjoy

.particular lessons that were too difficult or boring
for the children

.instances in which the teacher instructions and
procedures were unclear or insufficient

.instances when you generated additional activities

or instruction

.After each lesson, raudomly select five completed exercises by
keeping lessons of every fifth child on your roll sheet. -Keep
lessons of a different five children each time until you have
collected lessons from every child, then repeat the order. Keep

all unit tests. At the end of each unit forward to SWRL the
five samples of each lesson and all Criterion Testsin the en-
velope provided.

A

.Toward the conclusion of the program tryout at the end of May,
SWRL will-posttest the children. A meeting will also be held
with all participating teachersand a SWRL representative. We

will very much want to receive your suggestions and comments
about the program at this meeting.

38
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APPENDIX C

POSTTEST ADMINISTRATION DIRECTIONS

t
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Directions:

-Give each child a pencil and answer sheet.
-Tell the children that they are going to practice writing.
-Ask each 'child to puf his name on his answer sheet.

-Tell the children that you are going to read them some sentences.
-Explain that they shomld try to write the sentences as you read
them.

-Tell the children that they should try to write and spell each word
as best they can.

-Ask the children to liisten carefully, as you will say each sentence
only two times.

,-Begin reading each sentence. Say the words slowly once. Wait about
, 5 seconds, then repeat the sentence. .

-Check that the childr n are writing on the appropriate line.

-1: :She fell.
2. He is Sam.
3. Is she sad?
4. I sat on the hill.
5. Will Nit win?
6. Mom 'said, "Do you wane....,it?"

J. Is it May 25, 1972?
8. "Yoil can pet Ed," said Dad.'

S

PART `II

Directions:

-Ask the children to turn to the next page.

-Explain that they are going to write a story about the picture at
the top of the page.

-Read the following introduction to the children. Do not elaborate
on this introduction.

Ann and Bud appear to be going away. Write a story about
where they are going., what they will do once they get there,
and why they seem to be so happy. Include some things that
Ann and,Bud say to each other while in the car.

-Point out the fir't line and explain that they,should write the
title of their story on it before they begin actually writing
the story.

-After 15 minutes tell. the children to stop. Read them the following
directions:

Stop writing.
Go back and rdad your story to yourself. If you find mistakes,
change them to, make them right.

-Wait 3 minutes, and then collect all the papers,

4 0
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comoosition Akills Test Grade 2
Form 2

MTDDLE

Name
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SWRL.THIRD-YEAR COMPOSITION SKILLS PROGRAM

Spring, 1972

TEACHER QUESTIONNAIRE

The SWRL Third-Year Composition Skills Program is still being4eve/oped
and refined. In order that we may evaluate and further improve the program,
it is essential that we obtain your-comments, criticisms, and suggestions
with this questionnaire. Thank you-.

1. Please indicate the last exercise-completed by your children. (If

your children were not grouped,' please complete Group 1 only.)

Group 1: 26 children; ('{fit 4 ; Exercise 10

Group 2: children; Unit ; Exercise
Group 3: children; Unit ; Exercise
Non-participants: children

Comments

2. Is the program appropriate for most Of your children?
X yes .10

Comitaents:

most of the program was appropriate

3. What was the overall reaction of your class to the program?
very enthusiastic fairly unenthusiastic
fairly enthusiastic very unenthusiastic
neutral

Comments:
occasionally, some of the children were frustrated-

4. How long was each lesson, on the average?
less than 15 minutes 25 to 35 minutes
15 to 25 minutes X more than 35 minutes

Comments:
on the average, the length of the lessons was alMost an hour

5. Were the teacher directions for each exercise clear and helpful to
administering the lessons?

X yes no ° did not use
Comments:

-

some directions were not clear and helpful

6. Was the Teacher's Guide clear and complete?
yes X 'no

Comments:

seldom referred to the Teacher's Guide

46.
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7. -Would you.use the prograb again?
X yes no

Comments:
definitely

1

(8. May we please have your comments a d suggestions an the four units. of
the program: I>

a) Unit 1: Transition
a. only used it with six children; b. would like to use it with the
entire class, as it'sa good.drill.

b) Unit 2: Emphasis on avoiding sentence strings and ru0n-pns,%and
identifying paragraphs
a. \thought of it s a-test; b. followed directions Co the letter;
c. did pot help h children once they started working;_ d: sincr
sentdhce stri s c ld be done two ways, the lessons were not clear.

c) Unit 3: on writing friendly letters, descriptive language,
and paragraphs
a. children caught on quickly; b. children thought this was most fun
of all units; c. directions should be changed to have children just
cross out the capital letter and not rewrite the entire word.

d) Unit 4: Emphasis, on dialogue in stories
a. some parts seem too difficult; b. some sections should be post-
poned and others given more practice; c. Lessons 1-4 progressed too
rapidly--

9. Please write below specific. comments, criticisms, or suggestions not
already covered. You may want to comment on individual exercises,
illustrations, or specific problems you encountered.
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"""ms THIRD YEAR COMPOSITION SKILLS X4i.CONU OaAIM)...:.pring, 1'72, Tryout

DATES 2/23/72 UNIT 4 L.4 :;:,UN; Unit 2, Lesson 12

SCHOOL! Vista Grande.

TEACHas Mrs. Lawrence

OBSFAVERI tinny Supple

LESSON DICALPTION: Unit Criterion Check

-SIZE L LO4L OF ChOL;?: entire class (26)
mostly gifted

TINE SPAN; 1130 - 2:00

OBSERVATION

All the children are at the same level in the composition Skills Program.

Since this was a unit test, the teacher gave a slight introduction, telling the

children to do the first page and double-check before they tdrned the papers over.
They should wait for instructions for Page 2, although several of the children

went ahead unintentionally. The teacher had provided crayons and paper so those
children who finish early would wait quietly while the others finish. Instructions

for Page 2 were given, andthe children then worked quietly on their own. At

the end of Page 2 the teacher asked if the, children had double-checked their papers,

making sure the "X's" were in the right places.
On the third page the teacher asked the children to jOt down ideas fOr what

they eat for breakfastland what they eat for lunch. Then they could go on to

write their stories, being sure to double-check their work. he teacher said

she'd remind them to double-check before the end of the period. The children

worked very quietly and industriously, appearing to be quite sure of themselves.
Five minutes before the papers were to be collected, the teacher told the children
to double-check all their work. Then the heads of the rows collected the lessons.

INFERENCES & IMPLICATIONS
(Related to Teacher Procedures - -T?, Otherb)

' There are no definite instructions given in the Teacher Procedurevfor the Plan-,
ing Box, except an example. rherofore, the teacher thought "ideas "meant just 1

word ideas rather than sentence ideas. The word ideas threw the children for a T

loop when they went to .-rite the actual story, and their work haVbeem going
downhill ever since (according to :irs. Lawrence). The Teacher Procedures should'

clearly state "sentence ideas" rather than "ideas".
The children found paragraphinz to be very simple. However, it is extremely

difficult for the children and the teacher to recognize and correct strings and : T

run-ons. The Teacher Procedures were unclear to this teacher, and she had many

"sleepless nights". Apparently the teacher wants a definite rule concerning
which "and" or "so" to take out rather than having the choice left to her and the

class.
' All through the unit the children and the teacher have worked together on the

I

first page, then the children have gone on to do the other pages on their own. ,

The Teacher Procedures for the unit test should make it immediately clear that
the teacher should stop the children after each page, not allowing them to con- '

tinue until the next instructions are given. The children went ahead duting this

test becayse they were so used to p.oini!, ahead in the other lessons.'
This teather feels that the children lose some creativity because they are so

worried about run-ons, strings, frnrnents, Capitals, periods, etc.
' The lessons take longer than 20 - 25 minutes. Since the children work so hard

and so long on the lescons on Mondays and Tuesdays, the teacher provides films

on Thursdays and Fridays to "relieve" the children:

7)
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PROGRAM: THI

DATE:. March 22,:1972

SCHOOL: Vista Grande

COMPOSITION suLtp (SECOND GRADE)...Spring, 1972, Tryout

UNIT & hESSON:1 Unit 3 Lesson 8

LESSON DESCRIPTION: paragraphing in friendly
letters

TEACHER: Mrs. Betty Lawrence SIZE & LEVEL OF GROUP: total class (24 childten)
all above average

OBSERVER: Lee Trithart TIME AN: 1:18-1:33 (15 min.)

OBSERVATION
. .

.

1. The teacher settled the whole class and obtained silence and an appearance
of attention.
2. The teacher read the lesson directions almost word- for word, very slowly.
3. The teacher had one child stand and read aloud the sample letter. (M's had
already been inserted in this letter at the appropriate places to begin
new paragraphs.)
4. The teacher and students discussed how the pictures above the letter
corresponded to paragraph breaks within the 1 ter. (The teacher asked
how the pictures corresponded to the paragrap s and a student answered. The

teacher summarized what the student had said, pausing significantly at
certain points at which time a student or students chimed in with what the
next word should be.)
5. The teacher had the students open their lessons so tha page 2 only showed.
She said that the top picture talked about the first paragraph and the
bottom picture about the second. She told them to read the letter silently
to themselves without making any marks on the page. When they had finished,
the teacher asked how many knew where the second paragraph began. Only 2
children were o ed who didn't raisktheir handq. ,

6. The teacher had the class look at the rest of the lesson. She pointed
out that they would do another letter with a picture and that then they .

would have to paragraph letters without pictures to help them. She said,
however, that they were doing so well she was sure they could do it.
7. Before the students started their individual work, the teacher asked
them in what ways they could tell when a new paragraph started.

Student 1: when you see a new person or animal
Student 2: when the next time starts

The teacher told the students that before they handed in their papers
she would reimind them to go back and double check.
8. The students started working. The teacher walked around among the rows.
Whenever she saw a student who finished quickly, she reminded him to go
back and double check.
9. At 1:30 (12 minutes after the lesson started) the teacher asked if
there was anyone at all who wasn't finished. Oue student raised his hand.
At 1:32 the teacher went back and checked on this one student and then
said she was very proud of him because the reason that he hadn't been
finished earlier had been because he had gone back and reread every single.
story and double checked himself. At 1:33 she started taking up the lessons.

INFFAENOES AND IMPLICATIONS
(Related to Teacher Procedures--TP, Material--M, Other 0

1. The teacher did not give the students any knowledge of resultslon the
adequacy of their paragraphing in the second letter before-having them
do letters 3,4, and 5 on their own. She merely asked how many of them
knew the answer without actually calling on anyone to say what the answer

was or stating it herself. The two children who did not, indicate that they
had figured out the answer did not recieve any particular attention. The
teacher did not seem to be aware that she had missed the'point of going 50

3
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over the second letter with the students.
2. The followup procedures for the previous lesson were not observed but
were described to me by the teacher since they had occurred the day before.
(Daly 2 children out of the class had not had perfect scores. These children
had been taken aside and their mistakes explained to them. The teacher
had announced to the rest of the class as a whole that they had done very
well. The papers had not been handed back.
3. The class was clearly largely composed of students of superior ability. They
had no difficulty with the lesson whatsoever. Because of the class's fast
reading rate, the lesson was finished in much less than the time allotted.
In general, the teacher follpwed the teacher procedures very closely. The
class seemed like an ideal trial for the materials. It seems that if this
class has trouble with certain lesson types, it is likely that the lesson
types need to be reorganized. .From my conversation with the teacher before
class, this seems to have been the case with lessons in Unit 2. It's
particularly unfortunate that Unit 2 did not work out well since, because
the class did not deal much with transition, this Unit was the teacher's and
class's introduction to the SWRL Composition Skills Program. The assumption
was that the whole program was going to continue in a like vein and a
negative attitude toward the materials inevitably followed. Fortunately,
the teacher likesUnit 3 very much. The kids like the materials and she
feels that they are learning. The lessons have the additional bonus
that they deamnd little class time, and little teacher time outside of class
is required for correction.
4. The teacher made a particular point of editing, giving it more emphasis
than was actually called for in the teacher procedures. She mentioned to
the children that they should "double check" several times and particularly
praised those students whom she observed editing.
5. A high level of achievement was expected of the students. This may
have had some bearing on the fact that it was received from them.



PROGRAM: THIRD YEAR COMPOSITION SKILLS (SECOND GRADE)...Spsing, 1972, Tryout
NDATE: April 27, 1972

UNIT I. LESSON: Unit4, Lesson 4

SCHOOL: Vista Grinds.

TEACHat Mrs. Lanrence

OBSERVER: Nliki Baumgarten

LESSON DESCRIPTION: Constructed - Fill in quotation
marks, commas, periods, questio
marks and exclamation points in
stories.

TIME SPAN: 1:30 - 2:10
SIZE AND LEVEL OF GROV,P: 26 children entire class.

OBSERVATION

1, The teacher began the lesson by telling the children-that Lesson 4- is made up of
dialogue`. Dialog:4 is what meciple say. She explained that Kim ant Bud are the
boys in the illustration. They are telling their father about an adventure they
had, She emphasised that the children must put quotation marks around everything
thet Kim,-Bud and Dad say.,

2. The teacher went on to remind the children that .when the words "scream:" or "yell"
are found in a sentence, it' is a cue that One should use.an exclamation point.
When "ask" is found in a sentence, it is a cue that one should use a question
mark.

3. The teacher then wrote the first two sentences on the board and had two children fil
in the punctuation. Both children seemed to have trouble placing the quotation-
marks in relation to the other punctuation marks. The teacher explained the way
this 4s done,

4. Next, the teacher asked the children to do the first page independently. As they
worked, she went around to their desks to check their work and to help those who
were having trouble.

5. Since the children were having trouble with the first page, the teacher stopped
them. She again discussed with them the placement of quotation marks in relation
to other punctuation marks. The teacher also reminded them to be sure to put
commas in the proper places and to make their commas large so that she could
distingulib them from periods. The teacher drew an example of a comma and a
period on the board.

6. The teacher then told the children to go on with the lesson. She reminded them
to go back and proofread when they were finished. As the children worked, the
teacher went around and helped those who were having trouble.

7. The two most common errors make by the children were: (A) Reversing the order of
a quotation mark and some other punctuation =Irk that came next to it.4(i.e. "Than
we saw something on June Hiller said Kim). '(B) Leaving out the comme.,(i.e. Budsaid ,"Kim and I went hiking in the woods after breakfast." or "Then we something
on June Hill_" said Kim.)

8. When the children were.finished, the teacher collected the lessons.
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INFERENCES AND IMPLICATIONS
(Related to Teacher Procedures--TP, Materials --M, Other - -O)

c

1. The teacher felt that Unit 4 was going too fast for the children. She suggested
that the children be given more practice on putting in quotation marks before
they go on to put in other punctuation with the quotation marks, In order to
keep the children from becoming too frustrated, the teacher has been supplements.
ing the 'lessons with practic4 and review activities of her own. She mentioned
that she had given them some practice in the morning before I came.

2. The teacher said that her correction' process consisted of circling All the
incorrect answers and handing the Lessons back to the children the next day.

. The children were then to correct their errors. The teacher drew a star on
perfect papers.

3. The teacher mentioned that in Lesson 3, the commas in the boxes to the side
were such too small. The children copied them exactly and it,was difficult
for the teacher to distinguish between a period and a comma.

4. The teacher also made some suggestions for improving previous units. She said Fi

it would have been helpful for the children to have done Unit 1 at the beginning
of the semester. She felt Unit 2 went too quickly. She thought that sentence
stringi should not be dealt with at all. It was too difficult for the ildren
to distinguish between a compound sentence and a sentence string. If instruction
on sentence strings is to be included, more lessons should be devoted to it before
the children go on to work with run-on sentences. The teacher thought that,Unit
3 was very good.
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PROGRAM: THIRD YEAR COMPOSITION SKILLS (SECOND GRADE)...Spring, 1972, Tryout

DATE: Thursday, May 4, 1972 UNIT & LESSON: Unit 4 Lesson 6

SCHOOL: Vista Grande
#

LESSON DESCRIPTION: Using Dialogue in Stories

TEACHER: Ms. Betty Lawrence SIZE & LEVEL OF GROUP: entire class, above average

.OBSEIIVER: Lee Trithart TIME SPAN: 1:20-2:05

OBSERVATION

1. At 1:15 the class came. in from recess. Their SWRL lessons were already on
their desks. At 1:20 'the class was quieted down and the teacher told the children
to look at the first page of the ltsson. (The first page contained three model
pictures and a model story that went with them.) The teacher pointed out to the
children that in the first picture, the bear was talking, that in the second
picture the ant was talking, and that in the third picture something extra had
been added to tell about the story. (this was the narration.) The teacher then .

started going over the pictures accompanying the Model story a second time, more-
thoroughly.' She went over the pictures one by one, asking what the punctuation
mark was at the end of each quote and then asking what the word was that had given
the hint that this was what th4punctuation mark was supposed to be. All but one
of the children gave the correct answer immediately. The one who didn't said
he hadn't had his hand raised (which was true; all of the other children called on
had had their hands raised) and the teacheisaid that he and the boy next to him
could answer better if they paid attention. (They had been talking to each other
fairly,quietly, but nevertheless not paying attention to the lesson.) At the
time that the teacher was asking the class about the ending punctuation marks
in the dialogue and the key words associated with these ending punctuation marks,
the following chart was on the board behind her. She never referred to it nor
did I'see children craning their\necks to see it.

t, said

, asked

$ Yelled.

4.
it screamed

\shouted

In the model story accompanying theLlast picture, the material not included in
quotes was again pointed out as "soMething extra." The teacher then said, "Today
I want you to try to do this too." Her statement was met with low.maans from the
children. The teachet,aaid she thou ht they could do it.

2. The tea6ler pulled out a regular classroom storybook and showed the children
how much of the story was the "extra' material. She then told themto remember

ch they had put in that was extra to help
ry they were telling. (About the "novels":
dboard that were at the back of each packaged
to make the two covers of a book.. The children

is the size of one of the cardboard halves.
stories were written first in pencil, corrected,

k magic marker. Pictures to accompany the
stories and pictures were bound in between
as each page was turned, a picture appeared
on the right. The children had seen the
ctually bound like a book. They-had put

ks made by the children were the novels

the novels they had written and how m
other people better understand the st
The teacher had taken the pieces of c
Unit 4 of TYCS and had Cut them in ha
had written fairly long stories on she
The stories had included dialogue. Th
and then the pencil mated over in bla
stories were drawd and colored in. The
the cardboard covers in such,a way that
on the lefthand side and story text was
whole business together so that it was

colored paper over the covers. These b

the_ teacher was referring to.)
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-PROGRAM: THIRD YEAR COMPOSITION SKILLS (SECOND GRADE)...Spking, 1972, Tryout

ATE: Thursday, Mary'4, 1972 UNIT & LESSONS" Unit 4 Lesson 6

OL: Vista Grande'

Letty Lawrence

OBSERVER: Lee Trithart

LESSON DESCRIPTION: Using Dialogue in Stories

SIZE &.LEVEL OF GRO UP: entire class, abovet average

TIME SPAR: 1:20-2:05

3. The teacher told the children
one by-One asking who thechatacte
the class turned over to the back

-werellots of giggles, some convers
The teacher said, "Do you think

r
narrative?" She was answered with
and said they could pretend that t
tell somebo(y the story about the
an excellent idea and had the girl
her.

1 4. The.teacher saidv."Let's rev
been written on the board behind h

ERVATION (cont.)

a open their lassoes. She went over the.pictures
s in the picture were and who was talking. When
ide so that they could see the third picture, there
tion, and one long whistle.
n this story you cod combine talking with
low moans and "No's." One girl raised her hand
ey made the pictures and that they wanted to
ctures. The teacher said ,she thought, this was
epeat what she had said so everyone could hear

second." The following sentences had already

1. sally asked ma we go now
2. you tricked me yelled the giant
3they are-lookin at us said gretchen
4. mary said pleas come here
5. thee:it goes y lled sam
6.--where are )79,11 ing asked catherine

The teacher_Ant through the sentences one by one $alling on children,,,Iftking them
which words were the ones that had been spoken, where the quotaqta-ma;ks went,
what other punctuation marks welt in th- sentence, where they went; and what the
key words were that told then what punc uation mark went at the end of the quote.
Most of the answers given were right.

5". The teacher held up the SWRL lesson a
what Ed was saying to Nat, what Nat was s
saying to those poor little mice. She sa
add narration. She then turned to me and
stories just the way SWRL had done its st
all three pictures. t said they could add
wanted to. The teacher turned to the chil
thiy coulddo their stories: one way was to
picture, and the other was to put it in all

d said that the children were to write

d th t in the las picture they could
aske if the chil ren were to do their
y or if they co ld add narration in
narration in all three pictures if they
ren and said that there were two ways
put narration just in the third,
three piCtures.

yin to Ed, and.then what the lion was

6. The teacher said she still thought she sa some confusion about nar tion, so
she explained it again saying that it was th extra material.you put in your
story to help people understand it better. 'he then asked if there were any
questions. There were four or five,one of ich was if they (the children) were

' supposed to capitalize all of the'letters in he proper names the way it had been
done on the T-shirts in the picture, of if th should just capitalize the first
letter. The teacher said that to do it right hey would just capitalize the first
letter.

The teacher had one studaf read out loud the proofing instructions at the end
of A lesson, and at 1:40 the kinds started wr ting.
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PROGRAM: lip YEAR COMPOSITION SKILLS (SECOND GRADE)...Spring, 1972, Tryout

DATE: Ihursday,May 4,.1972 UNIT & LESSON: Unit 4 Lesson 6

SCHOOL: Vista Grande LESSON,DESCRIPTION: Using Dialogue in Stories

TEACHER: Betty LewrenCe *. SIZE & LEVEL OF GROUP: entire class; above average

OBSEkVER: Lee Trithart TIME SPAN: 1:30-2:05 416

OBSERVATION (cont.)

-

7. As I itealked around the room, about half of the kids seemed to be addin narration
to their,Stories. The stories were fluent, but there were a fair number f punctuation
mistakes ving to do with the insertion of direct quotes. They were also occasionally
,forgettin to paragraph with a change- of speaker. As they were proofing, I noticed
some kids catching their mistakes.
At 1:,,47 the first'student was finished. The teacher took the lessons up as

children ere finished with them. , Shp often asked children if they had double -
checked eir papers before, taking the paper away. When children finished, they
started orking on the calendars, already on their desks, that they were making.
At 2:05 the ldst lessons were taken up.

°INFERENCES AND IMPLICATIONS
(Related.to Teacher Procedures 7-TP, Material--M, Other--0)

1. The kids are'getting a lot of supplementary practice on the skills taught
in the program. Thy "novels" they did constitute a lot of practice, and the teacher
said that she had been giving the kids sentences, in class in addition to their SWRL
sentences to practice punctuafing.direct quotes on..'
The teacher did-not feel that the kids were able to master the lesson outcomes

from the lesson materials alone. She felt that the kids had gotten Lesson l'
in Unit -41pretty well, butthat Lesson 2 had been much more difficult. Determining
the results. of lesson 2 hs# been complicated by the fact that the commas put on
the right among the select items were of such a form that when the kids copied
them down the commas looked a lot like periods. The t cher said she had had to
count a lot of items wrong because she wasn't sure which been written down.
Eventually she had shun the children another way to make commas, but by then the
lesson was over. Lesidns'3 and 4 had been hard for the children also. They had
made a lot of mistakes and the teacher had felt that a lot of supplementary work

- had been required. In Ledson 5 the kids had included both narration and dialogue
when they were supposed to be writing 'only dialogue, and now in Lessoft_6 they were

a°.
having ii hard time understanding exactly what this now thing was that they were
supposed to be putting in.

0

t Suggestions for lessons:
Lesson 1: okay
Lesson 2: change the form of the commas on the right.

Give more practice on the skill taught in the lesson.
Lesson 3: give more practice on the skill taught in the lesson.
Lesson 4: give more practice on the skill taught in the lesson.
Lesson 5: Some kids start writing narration in with their dialogue

without instruction in this lesson. Is this an error?
Lesson 6: Ilihange the names on the sweatshirts from " " and "What"

to " ," and "Mat. t'

Give more examples of narraillim vs. dialogue. (At the end
of the one-sentence-long example of narration in the model
story, the kids still weren't completely sure what narration
was.)



PROGRAM:s THIRD YEAR COMPOSITION SKILLS (SECOND QRADE)...Spring, 1972, Tryout

DATE: Thursday, May 4, 1972 UNIT & LESSON: Unit 4 Lesson 6

SCHOOL: vista Grande LESSON DESCRIPTION: Using Dialogue in Stories

TEACHER: Betty Lawrence SIZE & LEVEL OF GROUP: entire class, abOve average

BSERVER: Lee Trithart TIME SPAN:. 1:20 - 2:05

' 'INFERENCES AND IMPLICATIONS (cola.)
(Related to Teacher ProceduresTP, Material--M, Other-0)
'Lesson 6: (cont.%)

Change either the directionsor the model story so that
it is clarified Whether both dialogue and narration are
to be written only in response to the, third picture in
the story series or to all three pictures. .

- It may be that it would be easier to start.the kids off
writing.arration and then to have them start adding
dialogue rather than vice versa.

2.. The lesson went quite a bit overtime. This mu st I, think largely be blamed
on the inadequacy of the materials. A lo; of review 'work had to be conducted.
and because no discrimination training had been given e4 the diffefence

between narrative a d dialogue,:time had to be taken up explaining this at
length. Even after he several explanation's, it teas my.impression that around
half the kids would i itially have had' trouble,telling the difference. Some
of the kids went slig tly overame with the writing. assignment, but this was
not a major factor in he large amount of overtime the lesson ran into.

3. The class was well be aved and there were really no disruptions due to discipline
problems. The kids start d dutifully writing when told to do so'. Nevertheless
there was a slightly negat ve attitude toward starting the work. The class's
enthusiasm about the pictur= sequence probably helped to dispel this somewhat,
but, the difficulty of the ..-diately preceding Isigaanss seemed to haVe temporarily
loWered the normally positive - ttitude of the class.



LPROGRAM: THIRD YEAR COMPOSITION SKILLS (SECOND GRADE)...Spriig, 1972, Tr,ut

/..- DATE: May 17, 1972 UNIT & LESSON: Unit 4 Lesson 10 Pig,. 1

SCHOOL: Vista Grande LESSON DESCRIPTION: Writing Appropriately Planned
Stories with Dialogue -

TEACHER: petty Lawrence SIZE & LEVEL OF GROUP: whole class, above average

OBSERVER: Lee Trithart TIME SPAN: 1:20 - 2:05

OBSERVATION

1. The class came in from recess at 1:15. Their SWRL lessons were already
on their desks. They sat down, got themselves arranged, and the lesson
was started by the time I looked at my watch at 1:20. The teacher directed
their attention to the model planning box on page 1 of the lesson. She
told them that #1 told them what the problem was, #2 how they wanted to
solve the problem, and #3 what actually happened. She then had the story
read out loud by assigning the parts of characters and narrator to different
children. After-the story was read, the teacher returned to the planning
box and said that #1 listed the problem of the-story. She asked what the
problem of the story was. One child raised his hand and read the words
next to #1 in the planhing box. The teacher then said that #2 lists the
middle of 06 story or how they want to solve the problem. She asked how
Pam and Timmy wanted to solve the problem. One student raised his hand and
read the words next to 42 in the planning box. The teacher then said that
#3 tells what actually happens. She tsked what this was and a student
raised his hand and read the words next to #3 in the planning ,box.
2. The teacher told the children to open their booklets to page 2 and
to look at the planning box. She asked how many numbqrs were in the planning
box and was correctly answered by a chorus of "3. T4 teacher asked
what #1 told. One student held up his hand and read the words next to

0. She asked what #2 igad. There were a series of wrong answers. (Ps
2 and 3 were not filleorin for the studnts:) The teacher stopped the answers
and said that #2 would fell how they wanted to solve the problem and #3 would
tell what actually happened. The teacher then assigned the par% of characters
(she was narrator) in the story beginning and had the beginning maid. Mt
told the kids to fill in the planning box and once,again reminded them
that #1 should be what the problem was, #2 should tell your idea of how t ey
can get out of the forests and #3 should_ tell what actually happens. She
told them not to start writing their stories until she had one around
and looked at their planning boxes. One boy raised his hand and asked
if they had to use the pictures in filling out the planning boxes. The
teacher said the pictures were there to help them. He asked if they could
make up their own stories and the teacher came baCk and asked me:if they I

had to go by the picturesand I said they should. When the teacher told
the class this, they groaned loudly.
3. The students started writing in the planning boxes. After the teacher
had gone around for a minute checking .them, she said she wanted to
interrupt for a minute. She told them not to write dialogue in the
planning box and that they shouldn1 write a little bitty story. They
should write their ideas for how Barry and Bobby got out of the w000ds.

The students started writing again and the teacher went around checking
them. She said after about a minute of checking that she hated to keep j

interrupting but she wanted them to pitt their fingers on #2. She held
up the 2nd picture and went around it in a circle with her finger. She
said, "Next to #2 you write your idea for how they get, out of the woods: It

goes with this picturd." The teacher continued around the classroom the ing.

As I went around the class checking it seemed that somewhat less than
half the class was actually writing in the planning boxes what they were `

I

1



PROGRAM: VIBIRD YEAR COMAkTION SKILLS (SECdND GRADE)... Spring, 1972, Tryout

DATE: May 17; 1972 UNIT & LESSON: Unit 4 lesson 10
Pg. 2

SCHOOL: Vista Grande

TEACHER: Betty Lawrence'

OBSERVER: Lee Trith&t

LESSON DESCRIPTION: Writing Appropriately Planned

Stories with Dialogue
SIZE & LEVEL OF GROUP1 whole class, above average

TIME SPAN: 1:20 2:05

OBSERVATION (cont.)

actually supposed to be writing. Some were writing sentence fragments in the
idea box. Some were maki4 descriptive statements about the pictures.
Others were writing sequential story statements that didn't necessarily
say anything about "how they wanted to solve the problem and what really
happened."
4. At 1:35 the teacher said, "Now that you've written down your ideas,
I want you'to write the whole story being sure to include plenty of dialogue.
At 1:38 the children started writing their stories and at 1:43 the first'
student finished. As students finished they put their lessons at the top
of their desks and started on °the' work they had. In general the students
were including good dialoguelin their stories and punctuating it properly. There
was a standard procedure for kids who needed more writing room of stapling
extra writing sheets onto the lesson. The teacher pointed out to me one
of the kids who needed an extra sheet as the boy who hld written only 19
words on his pretest story. In the end he needed two extra sheets and
was still writing when the teacher called time. One student I observed
went back and changed her planning box after writing het story. Another
student was pointed out to me as one who normally wrote very little and
that illegibly. Today, for unexplained reasons, he had written two pages in
good handwriting.

5, At 1:52 the teacher told everyone that if they had not already done so, they
should go back and double check because double chedking was so important.
At 2:00 the teacher said they should be finishing. At 2:05 she said,
"Boys and girls, some of your are just writing beautifully, but I'm afraid
we're going to have to stop. Will the heads of rows please collect the
papers?"

INFER AND IMPLICATIONS'

(Materials -M, TeacherProcedures -TP, Other-0)

1. The kids continue to receive a lot of outside work. When I went in
(Wed. aft.) the model story from the previous lesson which they had done
Tues. aft. was on the board unparagraphed and without dialogue punctuation.
The kids were supposed to add the appropriate punctuation and paragraph the
story properly for their English lessdn on Wed.

In addition on Wed.'morning the kids had done an exercise in which they I

came to the frod of the class and verbally made up a story which included
dialogue. As they were talking thd teacher wrote the story on the board.
Kids from the class as a whole supplied the appropriate punctuation and
paragraphifg for the story as it was written on the board.

At the end of our lesson on dialogue vs. narration, the kids were still
having trouble making the discrimination. The practice the teacher has
given the class in making this discrimination by assigning character and
narrator parts when reading stories' including dialogue appears to have

brought clais performance to a fairly high level on this task.
2. The teacher mentioned a tendency on the part of the children to paragraph
everytime someone starts to speak rattier than with just a change. of speaker
when both narration and dialogue are involved in the paragraphing
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PROGRAM: )
THIRD YEAR COMPOSITION SKILLS (SECOND GRADE)...Spring, 1972, Tryout

Pg. 3,

DATE: May 17, 1972 UNIT & LESSON: Unit 4 Lesson 10

SCHOOL: Vista Grande

TEACHER: Betty Lawrence

OBSERVER: Lee Trithart

LESSON DESCRIPTION: Writing Appropriately Planned
Stories with Dialogue

SIZEc& LEVEL OF GROUP: whole class, above average

TIME SPAN: 1:20 - 2:05

INFERENCES-AND IMPLICATIONS (cont,.)

decisions. If this is considered an acceptable way to paragraph, it might
be an easier discriiiiination for kids to make and more easily taught than
the present way.
3. The kids did not seem to immediately catch onto our idea of the story
beginning, middle, and end as being the problem, steps taken to solve the
problem, and solution to the problem. The teacher explained the beginning,
middle, nd end in terms analogous to ours but never exactly used our formula-
tion. It is possiblA that we aren't using the most obvious and universal
formulation of theAeginning, middle, and end of a story.
4. The practice in writing the kids have gotten in the program has clearly
paid off in terms of fluency. Their punctuating and paragraphing skills
seem to have been fairly adequately developed by the structure presented
in our program and by the voluminous amounts of additional practice given by
the teacher. Making up the stories and writing them seems to be moderately

ir
reward for at least some of them. At the time of the observation their

plann i skills seemed not to have developed to a sufficient level to
be an aid to their writing.
5. Planning done for the kids by us in terms of picture cues and formatting
did not appear to be very popular with some students. It could not be
determined from the lesson whether this was because a) they had difficulty with/
disliked following any sort of plan, or because b)the plan stifles their
creativity or both. It is possible that learning how to write a story,
given the plan is an enroute objective to learning how to plan and write a

story.
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